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Abstract.
This research examined information literacy: academic librarians as stakeholders in the
learning process with focus to Federal University of Technology, Owerri (FUTO). The research
adopts survey design to investigate a sample of 40 academic librarians in FUTO. The structured
questionnaire was used to collect data for the research out of which 33 representing 82.5% were
duly filled and returned for analysis. Findings revealed that academic librarians play a major
role in promoting information literacy in FUTO. The study also identified some of the
information literacy programmes available in FUTO. It discovered some of the challenges
encountered by academic librarians in the course of delivery information literacy courses.
Finally some prospects were identified for enhanced information literacy delivery in Federal
University of Technology, Owerri.
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Introduction
For almost a decade, information literacy has been a hot topic in the library world. It is still
highly important today. Information storage, organization, access, and assessment have become
crucial issues for our communities in the era of information explosion and technical
development. Information literacy is a critical component of students' learning, according to
library professionals in the United States, especially in academia. Also the process of
understanding when and why knowledge is needed, where to find it, and how to interpret, use,
and communicate it ethically is known as information literacy. It is the sum of all skills needed
for the efficient and effective use of data. Computer literacy, hyper-literacy, digital literacy,
interactive literacy, information technology literacy, Internet literacy, media literacy, library
literacy, multiple literacy, oral literacy, network literacy, and visual literacy are some of the
literacies protected by the word information literacy.

The importance of being able to access and use information from a number of sources, including
information published online, has risen dramatically as a result of the information revolution
(Fahey, 2003). Much of this data is unfiltered by peer review, raising concerns about its
accuracy, validity, and dependability. As a result, these questions raise unique challenges in
terms of assessing, comprehending, and using data in an ethical and legal manner.
The library, Federal University of Technology, Owerri (FUTO) is having an impact on the
campus. FUTO library, which serves as the university's academic warehouse, has been
instrumental in realizing the institution's missions and visions. It is made up of multiple units
who work together to ensure that her goals are reached. Through the successful acquisition and
arrangement of material and technical tools, the library's function is to provide adequate
information resources and instruction in their use, necessary to meet the educational, research
and recreational needs of students, staff, and community users.
One way the library accomplishes these goals is by providing orientation to students, especially
newcomers. This happens at the start of the calendar year. The aim is for newcomers to become
acquainted with the library's resources. The focus is on:
I. Various types of information sources and how to identify and access them
2. What to do if the material you need is out on loan or not available in the library
3. How to make use of library tools such as photocopiers and computers
4. The library's laws and regulations.
Objectives
The broad objective of this study is to access the role played by academic libraries in the
enhancement of information literacy with specific reference to Federal University of
Technology, Owerri Library, and the specific goals include
1.
2.
3.
4.
5.

To identify academic librarians role in information literacy in FUTO
To identify information literacy programmes in FUTO library
To ascertain academic librarians perception of information literacy in FUTO
To identify the challenges to information literacy encountered by librarian in FUTO.
To identify the prospects for enhanced delivery of information literacy programmes

Literature review
Information literacy was identified as a core component of digital literacy systems developed by
leading educational research organizations in the 2017 Horizon Study (Freeman, Adams Becker,
Cummins, Davis, & Hall Giesinger, 2017). As more and more data is accessed, processed, and
generated online, it is critical to have a working knowledge of digital literacy, which can be
described as "the use of digital resources to build meaning and interact effectively with others"

(Neumann, Finger, & Neumann, 2017). Information literacy (IL), as described by Shenton and
Pickard (2014), encompasses aspects of information needs, searching, and usage. It can also be
described as the skills or procedures that a student employs when searching for and using
information. Information literacy is characterized as the ability to recognize a need for
information, the skills required to locate and access that information, a method for evaluating
information, and the ability to store, organize, and use information in a productive and ethical
manner (Buchanan, Harlan, Bruce, & Edwards, 2016; Lanning, 2017; Pickard, Shenton, &
Johnson, 2014).
The complete scenario in libraries has changed as a result of information and communication
technologies. With the changes in educational paradigms, the library has become the focal point
of resource-based learning, and the position of the librarian is changing dramatically. Moving
from text-based to resource-based learning would result in increased usage of library materials
and a need for a wider range of media services, both print and non-print. Knowledge has evolved
into a valuable asset in today's economy. The Librarian is in charge of identifying, collecting,
disseminating, and monitoring a variety of information services. It might include database
searches, interlibrary loans, Internet newsgroup tracking, or the upkeep of a computerized library
information system. All of these responsibilities necessitate managerial knowledge and
information literacy. Every person must be trained on how to use knowledge productively.
Libraries and librarians play a critical role in preparing people to use information effectively and
efficiently by teaching them information skills at all levels of education, enabling them to be
well-informed citizens (Dhiman, 2006).
Librarians must play an important role in society's promotion of information literacy. There is a
disconnect between librarians and the information needs of users. They must educate and reeducate themselves in order to develop new skills and competencies for a new profession, as well
as cultivate the philosophy of lifelong learning of information literacy skills. By raising
awareness of a need and encouraging the use of information, new skills, and new abilities, LIS
professionals may play an important role in the educational process. According to Ajegbomogun
and Ajegbomogun (2015), libraries play an important role in allowing users to improve
information literacy, which can shift people's attitudes toward living if access to such
information is well handled. They go on to say that libraries are evolving their service delivery
methods, with the most recent ones being referred to as Digital Libraries or Hybrid Libraries, as
they make use of electronic devices. The librarian's job is to gather, repackage, and disseminate
knowledge for societal advancement.
Along the same line, in certain libraries, information literacy programmes also exist in more
limited forms. Naskar and Barui (2016) posit that user education, library training, and
bibliographic instruction programs are offered in Indian institutions of higher learning, while a
course on research methodology is included in universities for research degree programmes,
along with library research techniques. Some universities and research institutions have
individual or consortium subscriptions to electronic services. Users are trained in the use of

electronic tools by the producers or providers of those resources. Pradip and Satyaprakash (2010)
citing Doyle (1992) exerts that for Students to have frequent opportunities to manage various
types of information in order to become successful information users. Every topic across the
curriculum should include discovering, interpreting, analyzing, synthesizing, assessing, and
communicating knowledge. All members of the educational community must work together to
achieve a common goal, which is to provide meaningful learning opportunities for all students.
Students should have unrestricted access to a variety of services in the classroom, the library
media center, and outside the school's four walls.
Similarly, information processing and retrieval has emerged as a promising and critical
component of the enabling infrastructure for societal development and individual career
advancement. This could be helped by university libraries in the areas of information acquisition
and dissemination, Even though some scholars Emmojoroh, (2005) and Opara, (2008) have
noted that university libraries are often faced with various problems, Financial support is
dwindling, infrastructure is insufficient, information technology advancement is slow, materials
are outdated, and access to a variety of information in the form of stored data is restricted.
Mokhtar and Shaheen (2008) noted that information literacy is a necessary skill that may be
applied to all aspects of one's life. Students would benefit from information literacy skills rather
than relying on the teacher to answer inquiries or solve difficulties. Information literacy is the
foundation for lifelong learning, according to the Association of College and Research Libraries
(2000). It allows students to master information and expand their inquiries, as well as become
more self-directed and in charge of their own learning.
Furthermore, Lindsay (2004) noted the level of cooperation between conventional academic staff
and librarians when teaching students IL. She went on to suggest that it should be a
collaborative effort. While most librarians acknowledge the value of teamwork, some faculty
members do not believe it is necessary to teach information literacy skills, believing that students
are either familiar with them or can “pick it up” on their own. Information literacy education,
according to Attama and Igwe (2015), is a "missing question" and "neglected ingredient" in
Nigeria's educational system in the twenty-first century. They also claimed that teaching library
usage as a minor component of English is not only obsolete, but also inappropriate in today's
knowledge literacy age. They pointed out that one of the most concerning aspects of this is that
some universities and polytechnics' librarians are not even given the opportunity to offer it;
rather, both Use of English and Use of Library material is left in the hands of English lecturers to
teach.
In the same vein, information skills are better learned and practiced when students are doing
“real” work, which necessitates library-faculty collaboration (McGuiness 2006; Young 2008).
According to them, an effective information literacy curriculum must be initiated early and
reinforced often, with increasingly complex assignments. However, academics' inability to
understand the value of information literacy education poses an obstacle, which could be

compounded by online course delivery (Gurney & Wilkes 2008; Russell 2009). Many professors
presume that students have learned information literacy skills prior to starting university.
Students would not devote time to tasks that do not contribute to their official evaluation,
according to King (2007); however, getting a foothold in approved programs is a challenge for
information literacy educators.
Methodology
The data was collected from 40 academic librarians at the Federal University of Technology
Owerri (FUTO) through a descriptive survey utilizing a questionnaire. The questionnaire used a
four-point likert scale, and 33 of the 40 copies were returned and deemed to be usable.

Result
Descriptive statistics were used to analyze the data. To show the data, mean values were used.
The following formula was used to calculate the mean from the Likert scale responses: Strongly
Agree = 4; Agree = 3; Disagree = 2; Strongly Disagree = 1. The statement of the objectives was
accepted or rejected depending on the decision rule for each table of the objectives.
Level of agreement of the following roles academic librarians play in promoting
information literacy
The following were identified as the roles academic librarians play in promoting information
literacy in FUTO.
S/N

Roles

SA

A

D

SD

Mean

1

Instruction to users on how to search, locate and retrieve
information from the library
Guidance on independent library use from catalogue to the shelf
Training on information search skills at all levels of education
Instruction on effective and efficient use of information
Teaching competencies in identifying an information need,
accessing, evaluating and applying such information
Support learners in the use of electronic resources for academic
activities and lifelong learning
Teach users how to utilize information search tools
independently
Teach learners to share resources, collaborate with one another
and publish results electronically
Acquaint users with the skill of using different techniques to
store and retrieve information
Inculcate into students, the ability to search effectively, evaluate
critically and use information for problem-solving
Significant mean value

23

18

-

1

3.54

14
13
14
11

19
17
18
19

1
2

1
-

3.42
3.21
3.33
3.18

10

23

-

-

3.30

16

13

1

1

3.21

5

23

2

3

2.90

11

18

2

1

3.12

11

18

4

1

3.24

2
3
4
5
6
7
8
9
10

Decision Rule: 3.24

3.24

The mean response on the roles academic librarians play in promoting information literacy in
FUTO was high in the following areas: Instruction to users on how to search, locate, and retrieve
information from the library (3.54), Guidance on independent library use from catalogue to shelf
(3.42), Instruction on effective and efficient information use (3.33), and Inculcate into students,
the ability to search effectively, evaluate critically and use information for problem-solving
(3.24). However, in all other areas of the questionnaire, it was low.
Level of agreement of the information literacy programmes available.
The following were identified as information literacy programmes available in FUTO
S/N

Information Literacy Programmess

SA

A

D

SD

Mean

1
2
3
4
5
6
7
8
9

Research consultations
Reference services
Digital/Print instruction resources
Instructions via embedded library services
Group instruction in the library
Instruction via User education courses
Seminars/ Workshops/ Training sessions
Web tutorials and Web-based instruction
Synchronous instruction approach through audio/video/web
conferencing
Asynchronous instruction mode through email and social media
Library tours and orientation sessions
Bibliographic instructions
Information Literacy classes
Database search instructions

11
24
12
21
8
19
13
3
1

13
9
12
11
20
13
19
13
16

4
6
1
3
1
1
14
14

4
1
1
3
2

2.87
3.72
2.93
3.60
3.0
3.54
3.36
2.48
2.48

4
8
10
5
7

24
23
19
21
23

4
1
4
6
3

-

2.90
3.12
3.18
2.87
3.12

10
11
12
13
14

Significant mean value

3.08

Decision Rule: 3.08
The mean response to FUTO's information literacy programmess was high in the following
areas: Reference services (3.72), Instructions via embedded library services (3.60), Instruction
via User education courses (3.54), Seminars/ Workshops/ Training sessions (3.36), Library tours
and orientation sessions (3.12), Bibliographic instructions (3.18), and Database search
instructions (3.12). However, it received a low response in other areas, such as research
consultations, digital/print instruction materials, group instruction in the library, Web tutorials
and Web-based instruction, synchronous education via audio/video/web conferencing, and
others.
Level of agreement of the Academic librarians’ perception of information literacy
programmes
The following were identified as the perception of academic librarians towards information
literacy in FUTO

S/N

Academic Librarians’ Perception

SA

A

D

SD

Mean

1

Information literacy is necessary for both curricular and extracurricular needs
Information literacy is helpful to sift through the vast amount of
information in the internet
Since creation and access to information is prevalently digital,
students need to acquire information literacy to exploit digital
resources
Students already surf the net on their own and as such need
information literacy instruction to be effective
Information literacy on library use is sufficient for students in an
academic environment
Librarians should be at the fore of information literacy
instruction to encourage people without such skills
Computer and technology literacy should be part of library
information literacy programmes
Librarians should collaborate with faculty on relevant
information literacy skills for assignments and lifelong learning
Information literacy skills should be integrated into all levels of
study and should not be a one-time library programme
There is need to associate information literacy instruction with
practical field experience where students can internalize gained
knowledge

22

11

-

-

3.66

22

9

1

1

3.57

18

14

1

-

3.51

18

13

2

-

3.48

13

13

5

2

3.12

21

12

-

1

3.63

18

14

-

1

3.48

19

14

-

-

3.57

16

17

1

-

3.54

15

18

-

-

3.45

2
3

4
5
6
7
8
9
10

Significant mean Value

3.5

Decision Rule: 3.5
Analysis of data revealed that the mean response of academic librarian’s perception of
information literacy programmes in FUTO was high in the following areas: Information literacy
is necessary for both curricular and extra-curricular needs (3.66), Information literacy is helpful
to sift through the vast amount of information in the internet (3.57), Since creation and access to
information is prevalently digital, students need to acquire information literacy to exploit digital
resources (3.51), Librarians should be at the fore of information literacy instruction to encourage
people without such skills (3.63), Librarians should collaborate with faculty on relevant
information literacy skills for assignments and lifelong learning (3.57), and Information literacy
skills should be integrated into all levels of study and should not be a one-time library
programme (3.54). However, the mean response on the perception of information literacy
programmes in FUTO by academic Librarians were low in Students already surf the net on their
own and as such need information literacy instruction to be effective (3.48), Computer and
technology literacy should be part of library information literacy programmes (3.48),
Information literacy on library use is sufficient for students in an academic environment (3.12)
and There is need to associate information literacy instruction with practical field experience
where students can internalize gained knowledge (3.45).

Level of agreement of the challenges academic librarians encounter in delivering
information literacy

The following were identified as the challenges encountered by academic librarians in the course
of delivering information literacy in FUTO
S/N

Challenges encountered

SA

A

D

SD

Mean

1

Refusal to integrate information literacy courses taught by
librarians into the curriculum
There is insufficient time for librarians to deliver information
literacy instructions
Lack of collaboration between faculty and librarians
Lack of commitment from university management in developing
effective information literacy programmes
Lack of technological facilities to teach information literacy
courses
Insufficient power supply is a barrier to field/ hands-on
experience of information literacy skills
Decline of information literacy competencies among academic
librarians
Irregular information literacy programmes
Poor perception of the university community on importance of
information literacy programmes
The problem of teaching without assessing students on
information literacy

14

15

4

-

3.30

14

16

3

-

3.33

10
21

20
12

3
-

-

3.21
3.63

19

13

1

-

3.54

26

6

1

-

3.75

10

16

6

1

3.06

12
17

18
15

3
1

-

3.27
3.48

15

18

-

-

3.45

2
3
4
5
6
7
8
9
10

Significant mean Value

3.4

Decision Rule: 3.4
Analysis of data showed that the mean response on the challenges encountered by academic
librarians in the course of delivering information literacy in FUTO were high in the following
areas: Lack of commitment from university management in developing effective information
literacy programmes (3.63), Lack of technological facilities to teach information literacy courses
(3.54), Insufficient power supply is a barrier to field/ hands-on experience of information literacy
skills (3.75), Poor perception of the university community on importance of information literacy
programmes (3.48) and The problem of teaching without assessing students on information
literacy (3.45). However, it showed a low response in all other items of the questionnaire on the
challenges encountered.

Level of agreement of the prospects for enhanced delivery of information literacy
programmes
The following were identified as the prospects for enhanced delivery of information literacy
programmes in FUTO
S/N

Prospects

SA

A

D

SD

Mean

1

Integration of information literacy courses taught by librarians
into the curriculum
Adequate time should be given for teaching information literacy
courses just like other university courses
Adequate collaboration between faculty and librarians

25

8

-

-

3.75

24

9

-

-

3.72

22

11

-

-

3.66

2
3

4
5
6
7
8
9
10

Understanding and commitment by university management in
developing effective information literacy programmes policy
Sufficient technological facilities for teaching information
literacy courses
Steady power supply in the university
Recruitment and training of librarians for development of
information literacy competencies
Regular training of librarians on information literacy
Recognition by the university management that librarians are
experts in teaching information literacy
Librarians should be given the opportunity to evaluate and assess
students’ learning and effectiveness of information literacy
programme.

Significant Mean Value

19

12

1

-

3.45

22

10

-

-

3.57

27
24

6
8

1

-

3.81
3.69

22
24

10
9

1
-

-

3.63
3.72

22

11

-

-

3.66

3.36

Decision Rule: 3.36
Analysis of data on the mean response on the prospect for enhanced delivery of information
literacy programmes in FUTO showed a high response on all the 10 items in the questionnaire
which include: Integration of information literacy courses taught by librarians into the
curriculum (3.75), Adequate time should be given for teaching information literacy courses just
like other university courses (3.72), (3.66), Understanding and commitment by university
management in developing effective information literacy programmes policy (3.45), Sufficient
technological facilities for teaching information literacy courses (3.57), Steady power supply in
the university (3.81), Recruitment and training of librarians for development of information
literacy competencies (3.69), Regular training of librarians on information literacy (3.63),
Recognition by the university management that librarians are experts in teaching information
literacy (3.72) and Librarians should be given the opportunity to evaluate and assess students’
learning and effectiveness of information literacy programme (3.66).

Discussion
The findings of the study revealed the Level of agreement of the roles academic librarians in
Federal University of Technology, Owerri plays in promoting information literacy. This finding
shows that academic librarians play a major role in promoting information literacy in FUTO.
This is in agreement with the observation of Ajegbomogun and Ajegbomogun (2015) that
libraries per adventure librarians play an important role in allowing users to improve information
literacy, which can shift people's attitudes toward living if access to such information is well
handled.
The study also revealed the information literacy programmes available in FUTO to include,
Reference services, Instructions via embedded library services, Instruction via User education
courses, Seminars/ Workshops/ Training sessions , Library tours and orientation sessions,

Bibliographic instructions, and Database search instructions. The finding is in agreement with
the opinion of Barui and Barui (2016) who posits that user education, library training, and
bibliographic instruction programs are offered in Indian institutions of higher learning, while a
course on research methodology is included in universities for research degree programmes,
along with library research techniques.
The study discovered various perceptions of academic librarians towards information literacy in
Federal University of Technology, Owerri to include, information literacy is necessary for both
curricular and extra-curricular needs, information literacy is helpful to sift through the vast
amount of information in the internet, since creation and access to information is prevalently
digital, students need to acquire information literacy to exploit digital resources, librarians should
be at the fore of information literacy instruction to encourage people without such skills,
librarians should collaborate with faculty on relevant information literacy skills for assignments
and lifelong learning, and Information literacy skills should be integrated into all levels of study
and should not be a one-time library programme. The finding corroborates the opinion of
Mokhtar and Shaheen (2008) that information literacy is a necessary skill that may be applied to
all aspects of one's life. Students would benefit from information literacy skills rather than
relying on the teacher to answer inquiries or solve difficulties.
The study also discovered the level of challenges encountered by academic librarians in FUTO in
teaching information literacy. This finding shows that academic librarians encounter a lot of
challenges in the course of teaching information literacy. This is in agreement with Lindsay
(2004) opinion that some faculty members do not believe it is necessary to teach information
literacy skills, believing that students are either familiar with them or can “pick it up” on their
own.
Finally, the study identified the prospects for enhanced information literacy delivery in Federal
University of Technology, Owerri such as Integration of information literacy courses taught by
librarians into the curriculum , Adequate time should be given for teaching information literacy
courses just like other university courses, Understanding and commitment by university
management in developing effective information literacy programmes policy, Sufficient
technological facilities for teaching information literacy courses, Steady power supply in the
university, Recruitment and training of librarians for development of information literacy
competencies. Therefore, it behooves on the management of the institution to find a way to
integrate these prospects in the curriculum of the academic calendar of the institution as
information skills are better learned and practiced when students are doing “real” work, which
necessitates library-faculty collaboration.
Conclusion
Students must be taught to wade through the ocean of information in order to access, utilize, and
evaluate material for knowledge acquisition and lifelong learning in the information environment

of the twenty-first century. Results show that academic librarians play a major role in promoting
information literacy. Be that as it may, they are been faced with a lot of challenges in the course
of delivering information literacy courses. Therefore it is pertinent that the university
management do the needful and incorporate information literacy in the curriculum for enhanced
information literacy delivery.
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